GHPS Pupil Premium Strategy Statement 2025-2026

This statement details our school’s use of pupil premium funding (for the 2025 to 2026
academic year) to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name Great Hollands Primary School

Number of pupils in school Autumn Spring | Summer
Census Census | Census

2024 2025 2025

NOR 264 (275) | 261 (278) | 260 (282)

Proportion (%) of pupil premium eligible pupils 30% 35% 36%

Academic year/years that our current pupil 2025-2026

premium strategy plan covers (3-year plans are

recommended)

Date this statement was published September 2025

Date on which it will be reviewed July 2026

Statement authorised by Mr R Ferris

Pupil premium lead Mrs N Watson

Governor / Trustee lead Lindsey Bowden

Funding overview

the amount available to your school this academic year

Detail Amount
Pupil premium funding allocation this academic year £107,845
Pupil premium funding carried forward from previous years (enter £0 if | £0

not applicable)

Total budget for this academic year

If your school is an academy in a trust that pools this funding, state £107,845




Part A: Pupil premium strategy plan

Statement of intent

Great Hollands Primary School is committed to providing Quality First Teaching for every
individual pupil. We have high aspirations and expectations for all our pupils and we believe that
no child should be left behind. This includes making appropriate provision for pupils who belong
to vulnerable groups, including those who may be disadvantaged. Consequently, we are
determined to ensure that all our pupils are given every opportunity to realise their potential.

Strategic approach to the use of funding using the EEF's tiered model approach

Tier 1: Teaching and whole school strategies

High-quality teaching for all e rapsspsa |
» Rosenshine’s Principles of Instruction 0 |[= /;‘
» Metacognition and self-regulated learning 1o el /

» Reading, Rigour and Routines
Effective diagnostic assessment
= Use of PLCs, using formative and summative assessment, to identify gaps in
learning
Effective formative assessment and feedback
Focus on professional development and high-quality CPD for ALL staff, for example,
WALKTHRUSs, RWI, Talk for Writing
Professional development for subject leaders
Considered and effective planning for pupils with SEND

Priority pupils (first to be asked a question, first for feedback and first book to be marked)

Tier 2: Targeted approaches

High-quality small group booster sessions and interventions

Focused and structured interventions using diagnostic assessment e.g., PiXL therapies
High-quality 1:1 and small group pre-teach

Academic tutoring e.g., Boosters delivered by class teachers

RWI and Fresh Start 1:1 sessions

Reading for mastery

Tier 3: Wider strategies

Supporting pupils’ social, emotional and behavioural needs through the ELSA

Ensuring there is no gap in attendance between DA pupils and non-DA pupils
Establishing Zones of Regulation throughout the school

ELSA 1:1 and group sessions for vulnerable pupils

Canine Assisted Learning and Play Therapy to support Social and Emotional and Mental
Health needs

Support with uniform and educational trips




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

The school has made significant progress in supporting disadvantaged
pupils for several years:

In 2025 our DA pupils combined outcomes...
e Outperformed non-DA pupils in school (July 2025)
e Significantly outperformed DA pupils nationally (+34%)
e Outperformed non -DA pupils nationally (+13%)

In 2024 our DA pupils for the combined:
e Significantly outperformed DA pupils nationally (+25%)
e Outperformed non -DA pupils nationally (+13%)

In 2023 our DA pupils completed the ‘triple outcome’ for the combined:
e Outperformed non-DA pupils in school (+1%)
¢ Significantly outperformed DA pupils nationally (+42%)
e Outperformed non -DA pupils nationally (+16%)

The majority of year groups are demonstrating a sustained reduction in

attainment gaps for the combined. Nonetheless, some disparities persist.
The school remains resolute in its commitment to eliminating these gaps
entirely by the end of Year 6, thereby securing equitable outcomes for all

pupils

All pupils will continue to benefit from ‘tilted’ Quality First Teaching across
the curriculum, which promotes accelerated progress in all curriculum
areas, including core areas: Reading, Writing, Maths and Science. Any
remaining gaps will be carefully identified, analysed, and addressed so
that pupils master key skills and are able to build confidently on their
learning.

Last academic year 100% of disadvantaged pupils who were able to
access the Year 1 phonics screening check achieved the expected
standard. Those who did not were either non-verbal or experienced
selective mutism, which made it impossible for them to fully engage with
the assessment. 100% of DA pupils in Year 2 passed the phonics resit.

At the end of Year 6 in reading (July 2025) there was a positive gap of
standardised scores (DA 107.6 vs non-DA 107) and value added (DA
+3.3 vs non-DA +2%). Data from FFT Aspire

The school has excellent outcomes in reading and phonics because of
targeted support for pupils, high-quality teaching, and the ongoing
professional development of staff. These strategies have proved highly




effective and will continue to be prioritised to ensure all pupils make
accelerated progress in both phonics and reading.

The key challenge lies in sustaining these excellent outcomes in phonics
and reading within an increasingly demanding educational landscape.

Targeted interventions have already contributed to improvements in
closing gaps in writing; however, a persistent gap remains in some year
groups, continuing to impact the combined outcomes for disadvantaged
pupils. The next step is to implement additional, evidence-based
strategies tailored to these year groups to ensure all pupils achieve
equitable progress.

Disadvantaged pupils will continue to receive ‘tilted’ Quality First
Teaching and targeted support to ensure writing does not act as a
barrier to achieving the combined measure. Next steps include ongoing
CPD for staff to further strengthen writing provision, with a particular
focus on transcription, Greater Depth writing, and the use of approaches
such as Colourful Semantics.

Pupils’ mental and emotional health has been shown to influence their
attendance, engagement, and learning experiences in class. To address
this, the school is continuing to prioritise mental health and well-being
through targeted support, wellbeing interventions, and access to
specialist services, ensuring that all pupils are supported to thrive both
socially and academically.

Although the school’s persistent absenteeism rate for disadvantaged
pupils is lower than the national figure, it remains above 10%. Reducing
persistent absenteeism for this group is therefore a key priority, and the
school aims to achieve a 10% reduction during the current academic
year. This will be addressed through strengthened early intervention,
close monitoring of attendance, and increased support and engagement
with families to remove barriers to regular attendance. School will
continue to understand individual pupil needs and provide bespoke
support to families to help ensure regular school attendance.

The school has recognised that, due to the ongoing impact of the rising
cost of living, some families face challenges in providing school uniform,
shoes, and other essential items. To address this, the school ensures
that all pupils have access to the required uniform, creating a ‘level
playing field’ that reduces disparities and promotes equality. Moving
forward, this provision will continue to support all pupils in feeling
included, confident, and able to fully engage in their learning

The attainment gap for double disadvantaged pupils is diminishing, and
progress for pupils receiving SEND support is above the national
average. However, gaps persist across year groups in the combined
outcomes for pupils who are both disadvantaged and have SEND. To
address this, the school will continue to provide targeted support,
continuous CPD for staff and carefully monitored interventions to ensure
all pupils are able to make sustained progress and achieve their full
potential.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Quality First Teaching is used | The school’s aspirational target is for disadvantaged

for all and targeted to DA pupils to outperform non-disadvantaged pupils both
pupils, enabling them to within the school and nationally by the end of Year 6. To
outperform non-DA pupils achieve this, combined attainment gaps across Years 1-
nationa”y and narrowing 5 must continue to reduce.

attainment gaps across the

school. Curriculum Leads and Phase Leaders have scheduled

release time to monitor teaching and planning, provide
coaching/support to staff, and oversee curriculum
delivery, with evidence of impact seen in lesson
observations, planning, books, pupil voice and pupil
outcomes.

Staff complete targeted professional development in
writing, resulting in improved teaching practice,
measurable accelerated progress in pupils’ writing, and a
reduction in writing as a barrier to achieving combined

outcomes.
Accelerated progress in 100% of Year 1 disadvantaged pupils who are able to
reading across the school, access the Year 1 phonics screening check will achieve
ensuring that Year 1 and the expected standard, excluding those with selective
Year 2 DA pupils achieve mutism or severe communication and interaction needs.

100% in screening and resits.
Reading attainment gaps
between DA and non-DA
pupils in Years 5 and 6 are
significantly reduced.

100% of Year 2 disadvantaged pupils who are able to
access the Year 2 phonics resit check will achieve the
expected standard, excluding those with selective mutism
or severe communication and interaction needs.

100% of Year 3 pupils will be off RWI programme at the
end of the autumn term.

Year 4 reading gap:< 10%
Year 5 reading gap: <15%

Year 6 Aspirational Target- DA pupils outperform non-
DA pupils in reading.

All DA pupils, especially DA Year 6 Aspirational Target- DA pupils in line with non-DA

boys, make accelerated pupils at the end of year 6.

progress in writing, removing

writing as a barrier to Targeted interventions have contributed to measurable
achieving combined improvements in closing gaps in writing; however,
outcomes. persistent disparities remain in certain year groups. It is

essential that these gaps continue to reduce to enable
the school to achieve its aspirational objective of ensuring
disadvantaged pupils attain parity with their non-
disadvantaged peers by the end of Year 6.
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Analysis of current school data projects that achieving
this goal may require up to two years of sustained
progress.

Pupils’ mental health and
wellbeing improve, enabling
them to regulate their
emotions effectively so that
emotional challenges do not
become a barrier to learning,
and they can engage fully
with the curriculum.”

Behaviour incidents for DA pupils to by 10%.

95% of DA pupils attending therapy groups see
improvements in SQ+DQs or all smart targets are met.

97% of parents feel they have the correct tools to support
their child with their SEN and mental health needs etc.

DA pupils’ attendance
improves consistently,
ensuring that absenteeism is
not a barrier to learning and all
pupils have full access to the
curriculum and opportunities
for academic and personal
development.

Disadvantaged pupils’ attendance to increase by 3% to
reach 95%.

PA for disadvantaged pupils reduces by 10%.
PA for DA pupils is below DA PA attendance nationally.

Attendance for DA and non-DA pupils are in line.

DA pupils are fully supported
to access school life through
provision of uniform and
financial assistance for trips,
ensuring that cost is not a
barrier to participation or
learning opportunities.

All families who request support with school uniform are
provided with necessary items, such as jumpers, shoes,
and other essential clothing.

All DA pupils can participate in school trips, ensuring
access to experiences that enhance their cultural capital

Double disadvantaged pupils,
including DA SEND, achieve
accelerated progress,
ensuring the attainment gap
is consistently narrowed
across all year groups.

DA SEND pupils’ progress is systematically monitored via
the Provision Map, with evidence of accelerated progress
where targeted strategies are applied.

High expectations are consistently applied to all SEND
pupils, demonstrated through differentiated planning and
outcomes.

Targeted strategies—such as adaptations, mind-maps,
pre-teaching key vocabulary, visual timetables,
communication in print, access to external agencies, and
sensory resources—are effectively implemented and
reviewed for impact on pupil progress.

Staff complete ongoing CPD in areas including colour
semantics, Speech and Language, Makaton, Sensory
Processing, use of provision maps, ASD, and specific
learning difficulties, with evidence of application in
classroom practice.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching

Budgeted cost: £ 22,928

Activity Evidence that supports this Challenge
approach number(s)
addressed

Release time for Phase Leaders | Improving teaching quality 1,2,3and 7

and Curriculum Leads to monitor | generally leads to greater
the qua“ty Of teaching’ p|anning’ Improvements at |Ower cost than

supporting/ coaching staff, etc | structural changes. There is
(PP Lead to cover classes) particularly good evidence
; around the potential impact of
RWI coaching for RWI teachers teacher professional 2

Continuation of RWI training for development.
all RWI teachers

phonics (reading for mastery) 2018)

GHPS teachers to observe

mastery reader session at Phonics has a positive impact
English hub (release time) overall (+5 months) with very

extensive evidence and is an
important component in the
development of early reading
skills, particularly for children
from disadvantaged.

Pupil Premium Lead to oversee
the strategic use of Pupil
Premium funding to ensure
disadvantaged pupils receive
targeted support that address o
barriers to learning. To monitor | (EEF Key Findings)
pupil progress, evaluating the
impact of interventions, and
working closely with teachers,
support staff, and families to
ensure that resources are used
effectively. To coordinate
academic, social, and emotional
support. PP Lead to help to
close attainment gaps, improve
attendance and engagement,
and ensure that all
disadvantaged pupils have
equitable opportunities to
achieve their full potential.




Targeted academic support

Budgeted cost: £11,465

learning through a range of
strategies, including regular in-
school workshops, stay-and-play
sessions, distribution of topic
webs, year group newsletters,
weekly newsletters, regular parent
questionnaires, monthly
SEND/MHST coffee mornings,
termly SEND surgeries, and
consistently updated information
on the school website.

positive impact on average of 4
months’ additional progress. It
is crucial to consider how to
engage with all parents to
avoid widening attainment
gaps.

(EEF Teaching and Learning
Toolkit — Parental
Engagement)

Activity Evidence that supports this Challenge
approach number(s)
addressed
Read, Write Inc. teaching Targeted small group and one- 2and 7
assistants will deliver targeted 1:1 | to-one interventions have the
‘keep up’ sessions, providing potential for the largest
pupils with focused support to immediate impact on attainment.
consolidate their phonics and early
reading skills. This tailored (EEF Toolkit)
intervention accelerates progress,
closes attainment gaps, and Targeted small group and one-
ensures pupils remain on track to to-one interventions have the
achieve the expected standards potential for the largest
(1:1 afternoon sessions). immediate impact on attainment.
Continuous CPD staff for RWI . 2
(RWI online subscription) (REEF Summar)_/ of Writing
ecommendations for
Boosters after school for reading improving Literacy) 1,2 and 3
and maths and delivered by a
teacher. ,
Promote fluent written
Writing Lead and Key Stage 1 transcription skills by 1
teachers to focus on transcription encouraging extensive and
and the implementation of whole purposeful practice and
class Colourful Semantics for explicitly teaching spelling
nursery- Year 2. (Improving literacy in KS1 and
KS2).
Writing CPD for all staff.
Pre-teach for mastery readers, 2
RWI, maths, vocabulary, writing
from Years 1-6
Increasing parental engagement in | parental engagement has a 1




Wider strategies

Budgeted cost: £73,452

across the school to support pupils in
recognising and understanding their
emotions, developing self-awareness,
and using strategies to manage their
feelings effectively. By helping pupils
identify whether they are in a ‘red,’
‘vellow,” ‘blue,’” or ‘green’ zone, they
can learn appropriate coping
mechanisms, make better choices,
and regulate their behaviour, which in
turn enhances their readiness to learn
and engagement in the classroom
(staff CPD, Zones of Regulation books
for staff, purchase of pupil Zone’s
books).

Provide targeted, one-to-one or small-
group support to pupils, helping them
develop emotional resilience, social
skills, and coping strategies. By
addressing barriers such as anxiety,
low self-esteem, or social difficulties
(ELSA).

Helping pupils regulate emotions,
reduce anxiety, and build confidence.
Promote positive social interactions
and empathy through engagement and
a safe space for pupils to express
thoughts and emotions, develop
coping strategies, and strengthen
social and problem-solving skills. To
support pupils’ well-being and enhance
their readiness to learn and fully
engage in the classroom (funding for
Play therapist and Canine Assisted
Learning).

ability and readiness to learn.
Targeted therapies have
been proven to impact on
emotional wellbeing. ELSA is
a recognised effective
approach to develop
children’s emotional literacy
skills and TAs are trained by
Educational Psychologists
(www.elsanetwork.org).

Behaviour interventions and
social and emotional learning
interventions both have an
impact of +4 (moderate impact
for moderate costs based on

extensive evidence). (EEF
Toolkit)
Meta-cognition and  self-

regulation intervention has an
impact of +8 (high impact for

very low cost, based on
extensive evidence). (EEF
Toolkit)

Activity Evidence that supports Challenge
this approach number(s)
addressed

Zones of Regulation fully embedded Emotional needs affect the 4,5 6and7



http://www.elsanetwork.org/

Funding is allocated for specialist SEN
Teaching Assistants to provide both
emotional and academic support to
pupils. This includes strategies such as
‘meet and greets’ in the morning for
vulnerable pupils to help them settle,
targeted one-to-one or small-group
interventions, in-class support to
scaffold learning, and guidance to
develop social and emotional skills.
These measures ensure that pupils are
supported holistically, enabling them to
access the curriculum and engage
positively with school life (SENTAS).

School to host monthly SEN and
Mental Health Coffee Mornings to
provide families with information,
guidance, and peer support. These
sessions will enable parents and
carers to discuss concerns, access
specialist advice, share strategies for
supporting their children’s learning and
well-being, and build a supportive
network within the school community.

Funding for The Family and
Safeguarding Advisor to work closely
with the Attendance Officer to ensure
that disadvantaged pupils and their
families receive tailored support to
maintain regular school attendance. To
provide guidance, practical assistance,
and advocacy for families facing
barriers such as safeguarding
concerns, social or emotional
challenges, or complex home
circumstances. By addressing these
issues proactively, Our Family and
Safeguarding Advisor will help families
engage effectively with school,
supports pupils’ well-being, and
promotes positive educational
outcomes (Family and Safeguarding
Advisor).

Behaviour interventions and
social and emotional learning
interventions both have an
impact of +4 (moderate impact
for moderate costs based on

extensive evidence). (EEF
Toolkit)
Meta-cognition and  self-

regulation intervention has an
impact of +8 (high impact for

very low cost, based on
extensive evidence). (EEF
Toolkit)

The higher the overall
absence rate across the KS,
the lower the likely level of
attainment at the end of KS2.
(The link between
Attendance and Attainment
report by the Department for
Education, March 2016)
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All DA pupils able to attend school
trips

School uniform support for DA pupils

Funding for Support for Learning to
carry out diagnostic assessments by
identifying specific strengths and areas
of need. This service enables teachers
and support staff to tailor interventions
and teaching strategies effectively.
This targeted approach helps pupils
overcome learning barriers, make
accelerated progress, and achieve
their academic potential (Support for
Learning Assessments, Toolkits).

Pupil Premium Lead to closely monitor
attendance for disadvantaged pupils,
identifying patterns of absence or
lateness and working proactively with
the Attendance Officer, families, and
relevant support staff. By analysing
attendance data and coordinating
targeted interventions, the Lead will
ensure that barriers to regular
attendance are addressed promptly.
This oversight will support families,
promote consistent school
engagement, and helps pupils access
the full curriculum, contributing to
improved academic outcomes.

1,4and 7

Total budgeted cost: £107,845
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Part B: Review of outcomes in the previous academic year

Pupil Premium Strategy outcomes 2024-2025

End of Year Evaluation — July 2025

Progress Against Intended Outcomes

Funding overview

Detail Amount

£111,450
Pupil premium funding allocation this academic year

Pupil premium funding carried forward from previous years (enter £0 if | £0
not applicable)

Total budget for this academic year £111,450

If your school is an academy in a trust that pools this funding, state
the amount available to your school this academic year

GHPS sets aspirational targets in all areas for our DA pupils, this allows continual
organisational improvement in this area.

It is noteworthy that the school has achieved exceptional outcomes for its DA pupils
and believes that they will continue to thrive at GHPS.

DA Combined three-year trend:

In 2025 our DA pupils completed the ‘triple outcome’ for the combined:

e Outperformed non-DA pupils in school (July 2025)
e Significantly outperformed DA pupils nationally (+34%)

(KS2 July 2024 data taken from the Government Key Stage 2 Statistics Service)
e Outperformed non -DA pupils nationally (+13%)

(KS2 July 2024 data taken from the Government Key Stage 2 Statistics Service)

In 2024 our DA pupils for the combined:

e Significantly outperformed DA pupils nationally (+25%)
e Outperformed non -DA pupils nationally (+13%)

In 2023 our DA pupils completed the ‘triple outcome’ for the combined:

e Outperformed non-DA pupils in school (+1%)
e Significantly outperformed DA pupils nationally (+42%)
e Outperformed non -DA pupils nationally (+16%)

12



Intended Success criteria Progress against Intended Outcomes
outcome
Quality First DA pupils to outperform  |Year 6 GHPS DA pupils outperformed
Teaching is non-DA pupils nationally |GHPS non-DA pupils in the combined and
‘tilted’ for DA in reading, writing and in reading, writing and maths. They also
pupils to maths at the end of Year |outperformed DA pupils nationally (2024)
ensure they 6 (aspirational target). and non-DA pupils nationally (2024).
Outperform Combined |Reading | Writing | Maths
non-DA Release time is provided [GHPS
nationally and | for Curriculum Leads and |DA 2025
the combined | Phase Leaders to Natonal 67% | 80% |78% | 79%
gaps diminish | monitor the quality of 5‘3{;‘2%24
across the teaching, planning, : o o o o
school. supporting/coaching gztlﬂsl 46% | 62% |58% | 59%
staff, mastery readers 2024
(PP Lead to cover KS 2 July 2024 data taken from the
classes). Government Key Stage 2 Statistics
Focus on professional Service (publication 27" February 2025).
development for writing,
which is a barrier for the  |Data analysis taken from FFT Aspire July
combined. 2025 for end of Key Stage 2
% Expected for | GHPS National
ALL pupils 64%
Read/Writ/Maths
(combined)
Reading |Writing Maths
GHPS
All
Nat 7% | 74% 76%
All
GHPS pupils:
R R W W| M | M
SS [VA|SS |[VA | SS |VA
DA
Non- |107.0 [+2.0 [102.9 [+0.1 [104.2 |+0.7
DA
SS — Standardised Score
VA — Value Added
Accelerated 100% of DA Year 1 pupils |Year 6 GHPS DA pupils outperformed
progress for pass phonics screener GHPS non-DA pupils in reading +3% and
reading non-DA nationally.
school e.g., pass phonics resit. Effective targeting and support for DA
Year 1 and pupils in UKS2 have ensured NO GAP
Year 2 DA 90% of Year 3 pupils will |existing for pupils entering KS3. This
pupils reach be off RWI programme at |success has led to an overall RAG of G
100% in the end of the academic  [Phonics results year 1:

screener and
resit and there
are no reading

year.

GHPS All pupils National All pupils

81%
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gaps between
DA and non-
DA pupils in
Years 3-6.

GHPS DA pupils GHPS non-DA
pupils
80% 85%

The DA pupils who were able to pass did
pass. The pupils who did not pass in Year
1 are non-verbal so it would be impossible
for them to pass the screener.

'Year 2 phonics resit for DA pupils — 100%
passed

Year 3 — only 6% of pupils remained on
the RWI programme in July 2025.

Year 6 end of Key Stage 2 (from FFT
Aspire):

Reading Reading
Standardised Value Added
Score
GHPS
DA
GHPS 107 +2.0
non-DA

Accelerated
progress in
writing for all
especially for
DA boys so
that writing is
not a barrier to
achieving the
combined.

Year 6 DA pupils
outperform non-DA pupils
in writing.

Year 6 GHPS DA pupils outperformed
GHPS non-DA pupils in writing +3% non-
DA nationally in writing.

Effective targeting and support for DA
pupils in UKS2 have ensured NO GAP
existing for pupils entering KS3. This
success has led to an overall RAG of G.

Going forward writing will continue to be a
priority for the school next academic year.
In Key Stage 1 there will continue to be a
focus on transcription, accompanied by
CPD for staff to help diminish the writing
gaps. Also, Colourful Semantics will be
introduced for the whole class from
Nursery-Year 1.

KS2 — writing gaps remain in years 3-5 so
writing will be a priority for KS2.
Continuation of CPD for staff on Short
Burst Writing, GD writers, introduction of
creative writing for morning work for two
mornings a week.
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Pupils are
able to
regulate their
emotions and
then access
learning more
readily.

Behaviour incidents for
DA pupils to reduce by
10%.

93% of DA pupils
attending therapy groups
see improvements in
SQ+DQs or all smart
targets are met.

96% of parents feel they
have the correct tools to
support their child with
their SEN and mental
health needs etc (parent
surveys, feedback)

DA behaviour incidents reduced by 11%
and there was no difference between DA
and non-DA pupils in terms of behaviour
incidents.

The introduction of Playground Leaders
and Peer Mediators has had a significant
impact on behaviour during lunchtimes.
There has been a reduction in lunchtime
behaviour incidents, with pupils now more
empowered to manage conflict and social
interactions independently. This was
echoed in feedback from School Council
representatives, who reported that pupils
on the playground now feel better
equipped with the tools to solve problems
themselves, thanks to the visible support
and guidance provided by Peer Mediators
and Playground Leaders.

Pupils attending Play therapy, Canine
Therapy, ELSA had targets reviewed at
the end of their sessions and 94% showed
an improvement.

School have referred pupils to the Mental
Health Support Team for face-to-face
sessions. All those referred to Mental
Health Support Team were accepted for
support.

This year school introduced monthly
coffee mornings in partnership with the
Mental Health Support Team for parents
to attend. The parents steer the focus of
each coffee morning e.g. difficulties with
sleep, eating, anxiety etc.

PA for DA is
below 10%
and below the
national.

PA for disadvantaged
pupils is below the DA
national for PA.

Attendance for the school’'s DA pupils was
above the national by +0.2% [National DA
-92.1% compared with School DA pupils
-92.3%].

33% of pupils eligible for FSM nationally
were PA.
27% of pupils eligible for FSM at GHPS
were PA.

The school’s PA figures are above the
national by so PA will continue to be
a priority next year, so PA is below 10%.

National PA — 15%
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At the end of July there was a
attendance gap between the school’s DA
and non-DA pupils.

School has put in high levels of support to
reduce PA: support in place for identified
pupils and their families e.g., working with
the school’s EWO and Bracknell Forest’s
EWO, letters sent to parents regarding the
importance of attending school, teachers
and school staff speaking to parents about
attendance, working with external
agencies e.g. Mental Health Support
Team, Early Help etc.

Furthermore, the school joined the
ImpactEd attendance project to help
advise and pinpoint the specific factors
contributing to a pupil's absence in school.
The project involved diagnostically
identifying pupils’ barriers to attendance
e.g. lack of belonging at school,
community and anxiety around school
safety. This provided the school with a
deeper insight into attendance issues.
Also, the project has provided the school
with practical resources and best
practices.

PA is highest in Ealy Years so school will
be sending out attendance letters to new
parents explaining the importance of
attendance and then adding the
attendance letters to the new stater packs.
Teachers and the Early Years Lead will
also be discussing the importance of
attendance during new starter meetings.

Attendance will continue to be a priority for|
the school next year and school will
continue to work with Impact Ed and
implement evidenced based best
practices.

School
uniform and
trip support for
DA pupils.

All families who request
help with uniform are
provided with e.g.,
jumpers, shoes etc.

All DA pupils able to
access and attend trips to
enhance their cultural
capital.

100% of families who have requested help
for school shoes uniform, PE kit etc and
have been provided with the appropriate
items straight away.

All DA pupil attended school trips and
school supported DA families with the
Year 6 residential.

Accelerated
progress for
double

The progress of DA
SEND pupils carefully

Year 6 GHPS SEND pupils significantly
outperformed SEND pupils nationally for

Expected (2024).
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disadvantaged
pupils e.g., DA
SEND pupils
and a
diminishing of
the gap
between
double
disadvantaged
pupils in all
year groups
for the
combined.

monitored and tracked
using provision map.

High expectation for all
SEND pupils.

A range of strategies are
put in place to support of
SEND pupils making
accelerated progress —
e.g., effective
adaptations, mind-maps,
pre-teaching of key
vocabulary, visual
timetables,
communication in print,
access to external
agencies (speech
therapist, EP, Support
for Learning) language
groups, sensory
resources.

Staff provided with
continuous CPD on
colour semantics,
Speech and Language,
Makaton, Zones of
Regulation, use of
provision maps, ASD,
specific learning
difficulties.

Data analysis taken from FFT Aspire July
2025 for end of Key Stage 2 comparing
GHPS SEND pupils and GHPS non-
SEND pupils:

R R W W | M M
SS | VA | SS | VA | SS | VA
SEN
Not | 107.6 | +0.4 | 1041 | +1.2 | 109 | +2.6
SEN

SS-Standardised Score
VA-Value Added

GHPS SEND compared to National SEND
2024. KS2 July 2024 data taken from the
Government Key Stage 2 Statistics
Service (publication 27" February 2025).

Combined | Reading | Writing Maths

GHPS
ALL
SEND
2025

61% | 70% | 70% | 70%

National
ALL
SEND
2024
Gap

GHPS
EHC
Plan
2025
National
EHC
Plan
2024
Gap

GHPS
SEN
Support
2025
National
SEN
Support
2024
Gap

22% | 41% | 30% | 38%

17% | 33% | 17% | 33%

9% | 19% [ 12% | 17%

76% | 82% | 88% | 82%

25% | 48% | 36% | 44%

All SEND pupils on Provision Map and
targets tracked and reviewed termly using
system. All Child Learning Profiles have
been checked by SEN Team, and the
SEN Team have worked with staff to
improve plans and provision so that ALL
SEND pupils’ needs are met.

School introduced termly SEND surgeries
for SEND parents. These surgeries ran
from 8.30am-4.30pm and were with the
SENDCo and a member of the SEND
Team. These surgeries provided time for
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any SEND parents to discuss any
concerns at home, provision for their child
at school and any relevant support,
signposting was put in place. Parents
feedback was extremely positive for the
surgeries so they will continue next
academic year.

School took part in the PINS project
(Partnerships for Inclusion of
Neurodiversity in Schools), which further
strengthened partnerships with our
parents, school staff's knowledge etc.
From that project, a SEND newsletter
was developed in collaboration with the
parents who took part in the project and
school adapted how it communicated to
parents from feedback during the project.

Clear plans were put in place for any
adaptations to ensure individual pupil’s
needs were met and that they had full
access to the curriculum and gaps were
diminished e.g., mind maps, concrete
apparatus, Clicker 8, colourful semantics
etc.

Staff received training on the following:
colourful semantics, speech and
language, RWI, sensory processing,
Makaton, ASD.
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